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years of using VTS with images and also adapting it for teaching
poetry, her students recognized just how much it benefited them.
In response to the question “THow do you learn best?” here are two
typical answers from her students:

First student: “I learn the best when [ work in a group. I can
really learn because 1 get maore than one interpretation ahout
spmething. Hearing iy peers’ interpretation of the subject
might give me a new way of seeing or of salving something, |
can’t learn as much working alone or in pairs becaose [ can't
hear as many ways of thinking.”

Second student: “When Ilearn just about anything, I always
like to hear people’s ideas first and then | add on to them. |
am the kind of person wha has to talk through thingsin order
to learn them. Another thing that 1 do when [ learn is, when
I'm talking through it, I also get a picture in my head of what
is going on in whatever | am learning at the dme.”

These instghts resonate in the work of many learning theorists.
For example, Lev Vygotsky, a student of early childhood behavior,
documented many young children talking their way through tasks
as they figured out what they were supposed to do. As soon as
language is available to them, he points out, children begim talking
themselves into learning what they come to know.

It's clear that this “talking through” hasn’t stopped working
for the second student quoted above—and she's hardly alone.
Meaning-makingis the task to be talked through in the case of
VTS, and it’s a key aspect of cognition: VTS gives students the
chance to engage their eve-mind connections, use their grow-
ing laoguage ability to probe the visual complexities (and to do
so with assists from peers), and in effect use art to help them
learn 10 think. By way of extended discussions, children learn
more and more about how oral language and communication
work as well.”

Within a few vears of testing VTS5, our school data revealed that
aset of roughty 8-10 hourfong discussions conducted in a sequence
over several months had a measurable impact on students:

» They made ruore observations, which became more detailed
and focosed over time.

» They drew more inferences from these observations.

« They backed up increasing numhers of opinions with
evidence.

« They speculated among multiple possible interpretadons.

+ Theyelaborated on earty ideas and often revised their notions
upon reflection.

In recent years, the need for lluency with these skills has
increased in importance as schools prioritize problem solving.
Teachers using VTS attest to witnessing the above changes, par-
ticularly in the first three catepories, after only 8-10 discussions.
Teachers also report they are likely to see these behaviors
empioyed in other lessons, too, where observing, inferring, and/
or providing evidence are needed. They often show up instudents’
writing as well.

teadily develop

' in their own

in the validity of
ons.

Another finding is the often-cited impact of discussions on
social behavior. VTS discussions engage all students, including
those usually reluctant to speak up. Discussions have a civility
sometimes missing in other classroom exchanges, and this carries
over to other collaborations, whether in preschoo! or in higher
grades. Students steadily develop confidence in their own voices
and in the validity of their opinions. The importance of such
social and emotional growth has increased in recent years as
schools have assumed more responsibility for developing all
aspects of student potential, not just academic achievermnent.

Although schools today tend to turn art-making over to the few
specialists left to visit classrooms where it is often proudly dis-
played, in the past, art played a more central role in people's lives.
It was mare than just décor, for it often embodied and conveyed
deeply felt matters—ideas and information that helped people
know who they were and from whence they came,

Artobjects connected them to their gods, marked the passage
of dme, honored those who came before them, and manifested
essential truths. Much art of the past was sacred, and those works
that tend to live on do so only because generation after generation
recognizes the inherent value of art in aiding our understanding
of the human condition. VTS allows teachers to bring this heritage
into the lives of all children and to do it while respecting the many
demands on their time. il
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